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Abstract

Academic courses in English for specific purposes (ESP) are aimed at preparing stu-
dents for successful functioning in a professional environment. Using the synergy be-
tween good traditional practices and the introduction of novel teaching techniques in
the form of a new pedagogic model is one way of achieving greater course effectiveness
and improved communicative competence in ESP of students of economics. Research is
presented on the model revealing its benefits for optimised student performance.
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Introduction

Acquiring the specific knowledge and skills of a foreign language is an
integral part of the higher education of students of economics because it provides
for competitiveness and professional success in the contemporary world of
globalisation and modern technologies. Being the lingua franca of today’s world,
English for specific purposes (ESP) is the preferred language course at most
universities. The communicative competence in ESP of the students of economics
is developed and improved based on the use of a textbook or a coursepack and
additional authentic materials selected by the lecturer and aimed at covering the
major topics and ensuring acquisition of language and subject matter. The tasks
and activities involved include the work with specialised texts and offer case
studies, role plays, simulations, etc. However, due to the specifics of the courses
in ESP, it is difficult to rely on one textbook or coursepack only. Another must
is the need to take into account the characteristics of contemporary generations.
These generations grow up with modern technologies and the Internet and have
a mindset that differs from that of previous generations. Thus, conventional
approaches and tasks cannot lead to the expected course effectiveness. Therefore,
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if a course adapted to the new learner needs and socio-economic requirements
is offered, it can lead to improved student performance and higher quality of
academic education. This is the rationale behind the author’s research focused on
the optimised acquisition of ESP at academic level and presented in the current
article.

Communicative competence in ESP

In the Bulgarian dictionary of philosophy, language is defined as “a sign
system with a cognitive and communicative function which has its own internal
organisation, and is a social phenomenon with a key role in the formation of
consciousness (Dictionary of Philosophy 1968, pp. 158-159). Hence the main
aims and objectives of the methodology of foreign language teaching related
to language acquisition and functional use. This functional use or functional
communicative competence is actually the use of a language in speech to achieve
particular communicative intentions in a particular context. The concept of
communicative competence has its roots in Chomsky’s theory about the nature
of language and the mechanisms of speech and his idea of linguistic competence,
in particular (Chomsky, 1980). It was first introduced by Hymes in the 1970s
as a reaction to Chomsky’s distinction between linguistic competence and
performance. Hymes thinks that this competence is not innate but formed in the
individual’s interaction with the social environment (Hymes, 1972, pp. 277-284).
According to him, it includes four parametres: appropriateness in terms of social
context, possibility in terms of grammatical accuracy, feasibility in terms of
available means, attestedness or the actual occurrence of something.

Hymes’s concept of communicative competence was developed and enriched
by a number of scholars with relation to second language acquisition with the most
significant contributions of Habermas, Van Ek, Cummins, Canale and Swain,
Bachman and Palmer. The model of communicative competence proposed by
Canale and Swain (Canale and Swain, 1980) became widely popular. It consisted
of three components: grammatical, socio-linguistic and strategic competences.
The skill of language use was not included in the model for it is difficult to interpret.
However, later on, in 1983, Canale added to the model a fourth component -
discourse competence, which made the model complete. In 1985, this model was
improved by Van Ek by adding socio-cultural competence and social competence
and thus including six components: linguistic, sociolinguistic, discourse, socio-
cultural, social and strategic competence (Van Ek, 1985, pp. 374-380). Van
Ek’s model was widely accepted and was laid down in the Common European
Framework of Reference for Languages in the description of language levels
(CEFR). It emphasised the importance of the ability for adequate and appropriate
speech behaviour in terms of communication context, i.e. functional competence.
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The definition of communicative competence suggested by Trim, North and Coste
in CEFR in 2006 (Trim et al., 2006) included not only the detailed description of
each competence, but also suggested common criteria for linguistic competence
with the knowledge and skills required for each level of proficiency within EU’s
strategy for a knowledge-based economy. The latest version of CEFR, CEFR:
Learning, Teaching, Assessment. Companion Volume with New Descriptors
(2018) incorporated the specific knowledge and skills that the acquisition of a
foreign language for specific purposes involves. It also underlined the importance
of translation by introducing descriptors related to mediation.

Communicative competence in ESP is developed following the requirements
for the courses in English for Specific Purposes formulated by Carter (1983) and
in accordance with the generally accepted definition of ESP proposed by Strevens
(1988) and improved by Dudley-Evans and St. John (1998). Strevens suggested
a definition of ESP involving absolute and variable characteristics. The former
included the nature of ESP related to the satisfaction of specific learner needs, to
specific subject matter in terms of professions and activities, to the focus on the
language needed for these activities and in comparison with General English.
The latter included the fact that ESP may, but not necessarily, be restricted to the
acquisition of language skills and be taught in accordance with a predetermined
methodology (Strevens, 1988, p. 7). Dudley-Evans and St. John revised this
definition by suggesting the following absolute and variable characteristics:

« absolute: ESP aims at satisfying the specific needs of the learner; ESP uses
the methodology of the discipline it serves; ESP focuses on the language,
skills, genres and discourse, typical of the given discipline;
variable: ESP may be related to specific disciplines; in a specific learning
context ESP may use a methodology that differs from that used in General
English; ESP is usually tailored for adults from the tertiary sector or from a
particular professional area, but it is possible to use it to educate high school
students; ESP is generally taught to intermediate or advanced learners; most
ESP courses are designed based on the assumption that learners have the
basic knowledge of a language and its system, but it is possible to use them
with beginners (Dudley-Evans and St. John, 199, pp. 4-5).

In addition to the specific features of ESP, we can consider the characteristics
of ESP courses for this will allow to focus on and to analyse the ESP courses for
students of economics. According to Carter (1983), ESP courses must use authentic
materials, have a specific purpose and provide for self-direction. If we examine
the ESP courses offered at the University of National and World Economy, we
will find out that they meet all criteria Carter formulated and have the absolute
and variable characteristics described by Dudley-Evans and St. John. However,
authentic materials deserve special attention for they are essential for the success
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of a language course, especially an ESP one. The issue of authentic materials can
be approached from many angles — the textbooks or coursepacks, the articles for
translation, discussion and summarising, the recordings to listen to and discuss,
etc. Authentic materials are needed for all activities — reading, writing, listening
and speaking. In the area of ESP we can call them specialised texts for in order
to be as useful as possible, they are strongly related to a specific area, in our case
— economics and socio-political life. Their significance consists in the provision
of specialised terminology, lexico-grammatical models typical of the particular
context, discourse specifics, register and genre variety, all contributing to the
development and improvement of specialised, ESP, communicative competence.
In terms of content, we can distinguish three types of specialised texts related to
ESP courses: scientific, scientific-didactic and scientific-popular or informative
(Dobreva, Savova, 2004, pp. 121-122). An example of a scientific text is the
research done on a particular issue. Scientific-didactic texts are the texts used in
textbooks such as those on the basics of a science. Scientific-popular or informa-
tive texts are the articles published in magazines or newspapers.

Introducing novel teaching techniques to enhance student performance

The development of the contemporary world, the characteristic features of the
new generations and the need to offer effective ESP courses have led to the sug-
gestion of a new pedagogic model incorporating good traditional practices and
novel techniques. This model is aimed at enhancing student performance by de-
veloping and improving student communicative competence in ESP through the
use of varied authentic specialised texts, modern technologies and more interac-
tive tasks. It includes activities and tasks that lead to the integrated and balanced
acquisition of the four basic skills — reading, listening, writing and speaking along
with the acquisition of knowledge and skills related to specialised translation and
intercultural communication. The usual succession of tasks and activities includes
lead-in discussions on the topic of the unit, reading exercises, a speaking section
aimed at elaborating on the topic, listening comprehension exercises, a speaking
section involving role plays, simulations or case studies, lexico-grammatical ex-
ercises, specialised translation from the target language intended to boost learner
ESP vocabulary in terms of terminology and collocations, topic-related writing
tasks, a section focused on an aspect of intercultural communication (Stefanova,
2019, pp. 144-148).

Towards the middle of the ESP course, students begin to summarise special-
ised texts from the target language and later on from their mother tongue into
the target language. In the beginning, they are given two specialised texts, one
in English and one in Bulgarian. The novelty here is in the two tasks assigned
for each text and the way they are used to hone skills for summarising: first, the
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students have to underline the specialised terms (words and phrases) and sec-
ond, they have to put in brackets the most important information in each text.
Then, based on the second task, students are expected to summarise the two texts
in English without knowing the basic requirements for writing summaries. The
aim of these exercises is to establish learners’ language entry level as well as to
draw students’ attention to the aim of these activities and their expected benefits
for student communicative competence. Then, students are familiarised with the
basics of preparing oral and written summaries and summarising becomes an im-
portant part of the ESP classes. This way, learners are motivated to accomplish a
task by realising its contribution to their overall performance as well as to see the
usefulness of these skills and the multifaceted nature of summarising, including
specialised translation skills, knowledge of specialised terminology, strategies
for coping with communication problems, etc.

The next novel teaching technique involves the preparation for the presenta-
tion of case studies through the work with specialised texts. Students are divided
into groups or work in pairs depending on the case and use authentic texts to pres-
ent the various viewpoints related to the case. The lecturer provides the texts in
the beginning and then only gives guidelines regarding the specialised texts to be
used for the task as well as for their selection. For instance, if the topic is Brexit,
students are divided into three groups with the first group presenting the political
and socio-economic (politicians and experts in economics and political studies)
arguments for, the second one presenting the political and socio-economic argu-
ments against and the third group presenting public opinion. This activity could
turn into a discussion with the students suggesting a solution or giving their view-
points on the issue. Thus, along with the acquisition of specialised vocabulary
and grammatical structures they become aware of specialised stylistic registers
and develop skills for discourse analysis. Furthermore, they acquire the knowl-
edge and skills for work with specialised databases and processing work-related
information.

The third novel technique consists in the summarising of texts from and into
the target language with the text selection being done by the learner. This activity
is a kind of an individual project encouraging self-direction and contributing to
enhanced student engagement and peer competition. Having acquired the spe-
cialised vocabulary and the communicative competence in ESP, students have
to select two authentic specialised texts. The lecturer checks if the texts meet the
requirements for volume, source, degree of specialisation, genre and stylistic fea-
tures. After the approval of the texts, each student prepares written and oral sum-
maries of the texts in the target language. The oral summaries are made in front
of the group. The student is also expected to prepare a glossary of the terms from
their articles. The summaries are followed by the lecturer’s feedback as well as
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by the peer feedback from the group with an analysis of the strengths and weak-
nesses of the student’s performance and, finally, by the student’s personal opinion
on the issue and a group discussion. Thus by involving all skills — reading, listen-
ing, writing and speaking, the project facilitates the honing of the communicative
competence in ESP of the students of economics. Similarly to the functioning of
a professional at work, students perform tasks that have impact on them as well
as on the team, the student group in this case, and, ideally, contribute to the im-
proved overall performance of the group.

These novel teaching techniques involve all or more of the activities (reading,
listening, writing and speaking) and are done individually, in small groups or
by all students as a group which makes them interactive and provokes student
interest and creativity along with peer competition. Peer competition is one more
benefit leading to the optimisation of student results for it prepares learners for the
competition in their future professional environment. Thus, course effectiveness
is enhanced and learner motivation increased.

The assessment of student performance during the two-year ESP course
is multicomponent because it includes all components of communicative
competence in English for specific purposes. In accordance with university
regulation, it is based on ongoing assessment. This means that all student results
are taken into consideration: tests, classwork, homework, doing oral and written
assignments, project work, etc.

Research on the improvement of communicative competence
in ESP of students of economics

Research methodology

Informal feedback from students and lecturers who participated in the
piloting phase of the model showed that the introduction of the new pedagogic
model provoked learner interest and improved course effectiveness. However, to
approbate it a pedagogical experiment was carried out with an experimental group?®.
The experimental group consisted of 14 students of economics at the University
of National and World Economy who were selected at random from three groups
of second-year students. In their first year, these students studied ESP using the
common pedagogic model based on a textbook or coursepack and additional
authentic texts selected for translation and summarising by the lecturer. During their
second year, they studied ESP using the new model. The student level of English
according to CEFR was C1. Even though the model contributes to the balanced and
more effective acquisition of all skills for ESP, the focus of the experiment was on

2 For detailed information see Stefanova (2019).
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writing skills since the thorough research on all skills requires more resources in
terms of time, preparation, participants and organisation.

The experiment included a didactic entry test to ascertain the level of student
communicative competence in ESP. The test included three specialised linguistic
tasks similar to the ones described above: students were given a text in Bulgarian in
which they had to underline all economic and socio-political terms whose English
equivalents they were expected to use in the summary later on (a terminological
task), then to put in brackets the most important information in the text that they
could use for the summary of this text and, finally, to write a summary of the text in
the target language. The test was followed by a formation experiment involving the
education of the subjects from the experimental group based on the new model. At
the end of the course, there was an end-of-course test, similar in format to the entry
test, to measure the development of the acquired competences in ESP.

The variables measured included the appropriate use of specialised vocabulary,
knowledge of the stylistic features of a text/genre when writing, skills for
summarising. In order to triangulate research data and to increase the validity
degree of the results, during the approbation a survey was conducted with the
students and lecturers using the new model. The questions included mostly lists
and scales, but there were some open-ended questions as well.

The empirical data gathered through the didactic test was related to the quality
of the specialised communicative competence of the participants in the beginning
and in the end of the experiment. The data at the entry was compared to the
data at the end of the course in order to measure the development of participant
communicative competence resulting from the formation experiment.

The qualitative data were gathered with the survey conducted with students and
lecturers. Their analysis was aimed at finding information about the effectiveness of
the new pedagogic model of developing and improving the student communicative
competence in ESP based on respondents’ opinion and perceptions.

Two hypotheses were considered:

Null hypothesis: Compared to the common model, there is no substantial
difference in the results achieved with the new model.

Alternative hypothesis: The proposed new model leads to greater course
effectiveness.

The alternative hypothesis was related to the expected confirmation of the
advantages of the new model. The results were supposed to prove that compared
to the common traditional model, the new pedagogic model used in the ESP
courses for students of economics at UNWE is more effective in terms of the:

* acquisition of specialised vocabulary;

* facilitation of the development and improvement of communication skills,

writing ones in particular, with the general competences being improved and
the specialised ones being acquired and enhanced;
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 encouragement of language learner autonomy and self-direction;

* acquisition of skills for fluency in ESP contributing to a more successful
career;

* full development of the other communication skills for a successful
functioning in a professional environment.

In the analysis of the empirical data from the experiment, a group of criteria,

shown as indicators, was used to assess the specialised writing skills of the students
as well as the university requirements for a proficient use of the language (level
C1 of CEFR). For the purposes of the experiment, the assessment indicators for

the summary and the other two tasks were divided into groups of competences

as follows:

a) summary contents — 30%;

* length and conciseness (summary) — functional competence (indicator 1);

 conveying the gist (summary and second task) — semantic and pragmatic
competence (indicator 2);

b) rhetorical organisation of the summary — 20%;

* structure — functional and discourse competence (indicator 3);

* cohesion and coherence — discourse competence, grammatical and lexical
linguistic competence (indicator 4);

* register — sociolinguistic competence (indicator 5);

c¢) professional language/ESP — 25% (summary and first task);

* specialised terminology (translation, appropriate use) — lexical linguistic
competence (indicator 6);

d) English for general purposes/ general linguistic competence — 25%;

« general lexical selection (accuracy and range of vocabulary) — lexical lin-
guistic competence (indicator 7);

» grammar (accuracy and range of structure) — grammatical linguistic compe-
tence (indicator 8);

 coping with language problems (applying strategies for coping with lan-
guage problems in written communication, e.g. paraphrasing) — strategic
competence (indicator 9);

* spelling and punctuation — orthographic linguistic competence (indicator
10) (Stefanova, 2019).

Empirical and theoretical analysis of research data

The results from the entry (row 1 for each student) and the end-of-course

(row 2 for each student) tests of the students from the experimental group are

presented in table 1 and figure 1 illustrates them in a bar graph:
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Table 1: Quantitative data from the check of student tests

Student 1 2 3 4 5 6 7 8 10 11
St1 1 2 4 3 4 3 3 3 3 4 3 3,20
2 5,50 5,25 5 5,50 5 4 4 4,50 4,50 4 4,72
St2 1 3 5 5 5 3 6 4,50 5 6 4,65
2 5 5 5,50 5,50 5,50 4 6 5 5 5,50 5,20
St3 1 3,50 4 4 4 4 3 4,50 4,50 4 5 4,05
2 5 5 5 5,50 5,50 4 5 4,50 5 5 4,95
St.4 1 4,50 4,75 5,50 5,50 4,50 4 6 5 4,50 4 4,82
2 5 5,25 5,50 5,50 5,50 6 6 5,50 5 5 5,42
St.5 1 3 4,25 4,50 4 4 4 4.50 4 4,50 4,07
2 5 3,50 5,50 5 5 6 4 4 5 4 4,70
St6 1 3,50 4,25 5 4,50 5 4 5,50 5 5 5,50 4,72
2 5,50 5,75 6 6 6 6 6 5,50 5,50 5 5,72
St7 1 4 4,75 5 5 5 6 6 6 6 5,37
2 5,50 5,50 6 6 6 6 6 5,50 6 6 5,85
St.8 1 3,50 3,75 5,50 5 5,50 3 5 5 5,50 5,50 4,72
2 4 4,75 5,50 5,50 6 4,50 5,50 5,50 6 6 5,32
St9 1 5,50 5,50 6 6 5,50 4 6 5 5,50 5 5,40
2 6 5,75 6 6 6 5 6 5,50 6 6 5,82
St.10 1 5 4,50 5 5 5 3 5 5 5,50 5 4,80
2 6 5,75 6 6 5,50 4,50 5,50 5 5,50 5,50 5,52
St.11 1 3 3,50 4 4 3 4 3,50 4 3 3,60
2 4 4 5 5 4 4,50 4 4,50 4 4,50 4,35
St.12 1 5 4 4 5 5 3 5 3,50 4 4,25
2 4 3 5 5 5 6 4 4 4 5 4,50
St.13 1 5,50 5 6 6 5 4 6 6 5 4,50 5,30
2 5,50 5,50 6 6 6 5 6 5,50 6 5 5,65
St.14 1 4,50 4,25 4,50 4,50 4 3 4 4 4 4,07
2 5,50 5,50 5,50 5 5 6 4,50 4,50 4,50 4,50 5,05
Legend:

Columns (1-11): Indicators: 1. Length and conciseness, 2. Conveying the gist, 3. Structure,
4. Cohesion and coherence, 5. Register, 6. Specialised terminology, 7. General lexical
selection, 8. Grammar, 9. Coping with language problems, 10. Spelling and punctuation,
11. Overall (arithmetic mean of all indicators) grade.
Rows: Student Ne, 1 — results from the first test of the respective student, Student Ne, 2 —
results from the second test of the respective student.

Source: Stefanova (2019).
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Source: Stefanova (2019).

Figure 1: Test results comparison

Table 2 provides details about each indicator and presents the range of

improvement by indicators:

Table 2: Range of improvement by indicators

Indicator Improvement
Ind. 1. Length & conciseness 1,07
Ind. 2. Conveying the gist 0,73
Ind. 3. Structure 0,71
Ind. 4. Cohesion & coherence 0,75
Ind. 5. Register 0,89
Ind. 6. Specialised terminology 1,46
Ind. 7. General English vocabulary 0,17
Ind. 8. Grammar 0,32
Ind. 9. Coping with language problems 0,50
Ind.10. Spelling & punctuation 0,35
Ind. 11. Improvement in overall grade 0,74
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The statistical verification involved a number of operations such as defining
the null and the alternative hypotheses, defining the level of significance and
choosing the verification method.

The null hypothesis states that the two means have the same values. The alter-
native hypothesis states that the difference between the two means is statistically
significant. The use of the Wilcoxon Signed Ranks Test shows that with the ex-
ception of one indicator (General lexical selection), the null hypothesis is rejected
and the alternative hypothesis is accepted. This means that the new pedagogic
model leads to better results, i.e. improved performance, for all indicators except
for the aforementioned. The results for the indicator of general lexical selection
are not a surprise because after the changes to course syllabi and curricula due
to Bulgaria’s accession to the EU and the introduction of the two educational de-
grees — master and bachelor, the number of hours for academic language courses
was decreased dramatically. As indicated in table 2, the slightest improvement
observed is related to the indicators of general lexical selection (0,17), gram-
mar (0,32), spelling and punctuation (0,35) and coping with language problems
(0,50). These results can be explained with the fact that the students are fluent
(level C1) which means that they have extensive knowledge in terms of linguistic
and strategic competence. The best results that the new model leads to are related
to the indicators of specialised vocabulary (1,46), length and conciseness (1,07),
register (0,89). The indicators of structure, cohesion and coherence, conveying
the gist also point to a significant progress (0,71 — 0,75) with the overall grade
including all indicators also showing a substantial increase within the range of
these indicators — 0,74. This proves that compared to the traditional model, the
new model brings better results and the students of economics can accomplish
the course objectives more effectively because they develop their specialised
functional communicative competence in an integrated and balanced way: they
acquire specialised vocabulary considerably better, enhance their knowledge and
skills for working with authentic specialised text (better understanding and sum-
marising of authentic text, awareness of the differences in stylistic registers and
their successful use, readiness to cope with difficulties in business communica-
tion), which leads to a more effective preparation for student future career.

The survey on the student and lecturer impressions related to the new peda-
gogic model was conducted after the end-of-course test and included the students
from the experimental group and the lecturers who participated in the piloting
phase of the model. The survey consisted of five questions aimed at revealing
in detail respondents’ opinion and perceptions related to their satisfaction with
the course and the effectiveness of the proposed model for development of spe-
cialised communicative competence: development of specialised writing and
speaking skills, self-direction, improved grammatical competence in terms of
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successful and effective communication in a professional environment, enhanced
motivation for advancement in language acquisition, work with authentic ma-
terials, etc. A five-point Likert scale was used as follows: 1 — strongly disagree;
2 — disagree; 3 — neither agree, nor disagree; 4 — agree; 5 — strongly agree. The
results are given in table 3 and show strong support for the new model. Only one
student has chosen to answer negatively which could be interpreted as wrong
understanding of the scale.

Table 3: Student response

Student response Strongly Agree ang*Zl:hﬁl(;r

1 o, (1) 9
Question agree (%) (%) disagree (%)
Through the work with specialised texts |
acquired knowledge and skills of ESP 29 64 7
Authentic specialised texts contributed to
the acquisition of specialised terminology 58 36 6
I developed more effective skills for
specialised written communication 43 43 14
I developed skills for work with
specialised texts and information 29 58 13
databases
I developed skills for more effective
and correct translation of specialised texts 50 36 14
from English into Bulgarian
I developed skills for more effective
and correct translation of specialised texts 53 50 7
from Bulgarian into English
The new model enhances the motivation
for language work 43 36 21
I improved my grammatical knowledge
and skills for successful communication
: . . 43 43 14
in a professional environment
Authentic speicalised texts are useful and
effective for the familiarisation with the
stylistic, lexical and grammatical features 58 29 13
of specialised texts
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Being familiar with the methodology of foreign language teaching as well
as based on their extensive experience, teacher respondents showed great
appreciation of the new model (table 4).

Table 4. Teacher response

Teacher response Strongly 0 Neither
Questions agree (%) Agree (%) agree, nor
disagree (%)

Greater effectiveness of the new
model with regard to specialised
speaking skills, improved
grammatical knowledge and skills for
work in a professional environment
and enhanced motivation

67 33 -

Contribution and effectiveness of
specialised authentic materials model
with regard to the familiarisation
with the stylistic, lexical and
grammatical features of specialised
texts, acquisition of sound
knowledge and skills of ESP, solid
skills for work

33 67 -

Source: Stefanova (2019).

Conclusion

Improving the communicative competence in ESP of students of economics
is an ongoing process requiring teacher dedication and resourcefulness. One
way of achieving it is by synergistically using the good traditional practices and
introducing novel teaching techniques that lead to increased student engagement
and take into account the needs and characteristic features of the new generations
of learners. Taking advantage of new technologies and social media, it is possible
to enhance ESP course effectiveness and both teacher and learner motivation. The
research on the effectiveness of the proposed new pedagogic model shows that it
leads to optimised results. Along with improved student performance the model
reveals a potential for elaboration by giving the opportunity to introduce novel
teaching techniques, to delegate more responsibility to students and to stimulate
teacher-student collaboration. Regardless of the time restrictions, the new model
provides for development and improvement in terms of the introduction of new
tasks and projects as well as for the promotion of innovative approaches to ESP
acquisition leading to better learner performance and hence to better preparation of
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students to function successfully in the area of their professional interest. It is worth
doing research on the results of the new model with a focus on speaking, reading
or listening. Another possible direction for elaboration could be the introduction
of interdisciplinary tasks and activities thus using synergy to improve both
communicative competence in ESP and the acquisition of the knowledge and skills
related to economics. Last but not least, the suggested model could be promoted
for ESP courses in other areas such as political studies, law, journalism, policing.
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Appendix 1:

1. Student survey Questionnaire

Dear students,

Please choose the option that corresponds to your perceptions regarding your
satisfaction from and approval of the new pedagogic model of ESP teaching compared
to the traditional model. Your approval or disapproval can be expressed by circling
the appropriate number, 1-5, with 1 meaning “Strongly disagree”, 2 — “Disagree”, 3 —

“Neither agree, nor disagree”, 4 — “Agree” and 5 — “Strongly agree”.

1. Is the new pedagogic model for ESP education effective
and useful enough?

2. The new pedagogic model for ESP education is more effective
for the acquisition of:

* specialised oral communication skills
* specialised written communication skills
* autonomous use of the language for specific purposes

* improvement of the grammar knowledge and skills required
for a successful career

« skills for work with specialised authentic materials and
information databases

« facilitates the acquisition of specialised vocabulary

* increases the motivation for ESP acquisition

« creates and environment for stimulating peer competition
and encourages the honing of specialised communication skills

* provides an opportunity for team work similar to that in a
professional context

* other (please specify):

3. According to you, how useful and effective are the authentic

materials used with the new model compared to the traditional one:

« they contributed to the acquisition of specialised vocabulary
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« they helped me become familiar with the stylistic and lexico-
grammatical features of the texts in the field of my professional 1 2 3 4 5
interests

* [ improved my linguistic knowledge and skills in English in a
more balanced way

» working with them, I acquired more extensive knowledge

and better skills in ESP

I developed skills for specialised written communication 1 2 3 4 5
» T developed skills for specialised oral communication 1 2 3 4 5
* I developed skills for work with specialised authentic materials 1 2 3 4 5

4. Would you recommend the work with such authentic materials?

2. Teacher survey Questionnaire

Dear colleagues,

Please choose the option that corresponds to your perceptions regarding the
effectiveness of the new pedagogic model of ESP teaching compared to the
traditional model. Your approval or disapproval can be expressed by circling the
appropriate number, 1-5, with 1 meaning “Strongly disagree”, 2 — “Disagree”, 3
— “Neither agree, nor disagree”, 4 — “Agree” and 5 — “Strongly agree”.

1. Is the new pedagogic model for ESP education more effective
and useful compared to the traditional one?

The new pedagogic model for ESP education is more effective
and improves the acquisition of:

. specialised oral communication skills 1 2 3 4
. specialised written communication skills 1 2 3 4
* autonomous use of the language for specific purposes 1 2 3 4 5

* improvement of the grammar knowledge and skills required for a
successful career

« skills for work with specialised authentic materials and
information databases
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« facilitates the acquisition of specialised vocabulary

* increases the motivation for ESP acquisition
» creates and environment for stimulating peer competition and
encourages the honing of specialised communication skills

* provides an opportunity for team work similar to that in a
professional context

* other (please specify):

3. According to you, how useful and effective are the authentic
materials used with the new model:

* they contributed to the better acquisition of specialised vocabulary

« they helped students become familiar with the stylistic and lexico-
grammatical features of the texts in the field of their professional
interests in a more effective way

* students improved their linguistic knowledge and skills in English
in a more balanced way

 working with them, students acquired more extensive knowledge
and better skills in ESP

« students developed more effective skills for specialised written
communication

« students developed more effective skills for specialised oral
communication

* students developed more extensive and effective skills for work
with specialised authentic materials

4. Would you recommend the work with such authentic materials?
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Appendix 2: Tests
1.1. Entry test

1. Underline all economic and socio-political terms.

2. Put in brackets the most important information in each paragraph that you
will use to summarise the text.

3. Summarise the following article in English. Write 200-250 words.

Kou cneaku me 6baaT 3acernatu ot bpexzur

Haii-2onemu mpyonocmu wie uma npu coOupanemo Ha 63eManus

[To-manko ot pecerwnerue ciel Bau3aHeTo Ha bwiarapus n Pymbaus B EC
M CaMO HSIKOJIKO TOJIMHU CJIe/l KaTo padoTHXMeE 10 MPUCHhETUHSIBAHETO Ha Xbp-
BaTHsl C€ TOTBUM Jla CTAaHEM CBHJIETENM Ha IbPBOTO M3iM3aHe Ha wieH oT EC.
[TapameTrpure Ha bpek3uT He ca CUTYpHHU, HO MMa MOCIEIUIU OT YJIEHCTBOTO,
KOUTO 1II€ OTIIagHaT, ako HE 6’BJIaT YTOBOPCHHU MEKAWHHU BApUaHTU, a TaKKWBa Ca
Bb3MOXKHH B HAM-PA3IMYHU BapHALIUH.

Pezynauyuama 6v6 punancoeusn cekmop

EnHn oT OCHOBHUTE OTaceHus], 3aCErHalli CBETOBHUTE Ta3apy M TIOBEICHHE-
TO Ha UHBECTUTOPHUTE, Ca CBBbP3aHM C MOCIEIUIINTE, KOUTO Bpek3uT 1ie uma 3a
¢unaHcoBuUsA cexTop. Perynamusra My B 3HaUUTENHA CTEIICH € yeIHAKBEHA HA €B-
pOTIEHCKO HHUBO, KOETO MO3BOJIM YCTAHOBSIBAHETO HA T. HAP. PEKUMH Ha ,,0NEepU-
paHe 1oJ| e/IMH JIMIEH3" WIH ,,iacropru3aius’. KpeniuTHu nHCTUTYIMH, 3acTpa-
XOBaTEIHU KOMIAHWUHU, UHBECTUIIMOHHH MOCPEHUIIN U TUIATEKHU UHCTUTYIINH,
MOJYYMJIM JIMIIEH3 OT KOMIETEHTHUS HallMOHAJEeH peryaarop BbB Benukobpura-
HUS, MOTAaT J1a PEA0CTaBAT ycayru B bbarapus, ynpaxHsBaiiku cBoOojgara Ha
yCTaHOBsIBaHE (Upe3 KJIOH) WM TUPEKTHO MPH ONpeiesieHu yCIoBus. ChbOTBETHO
ObITapCKU KOMIIAHUH, TTOYYUITH JTUIIEH3 32 U3BLPIIIBAHE HA TAKUBA JIEHHOCTH OT
MECTHUS PEryJiaTOpeH opraH, MoraT Jia onepupar BbB BenukoOpuranus.

CBOOOAHOTO MPEOCTaBsIHE HAa YCIYTH BbB (PMHAHCOBUS CEKTOP MEXKIY Ibp-
YKaBUTE-WICHKH TPUA00MBa BCE TO-TOJISIMO 3HAUCHUE 33 Pa3BUTHETO HA €JIMH-
Hus mazap. Bee moBeue puHAHCOBM WHCTUTYIUH, JIMIICH3UPAHHU B €IHA JTbpiKa-
Ba-4JICHKA, IPEJOCTABAT U3LI0 yeO-0a3upaHu yCIyrH, 10 KOUTO UMAT AOCThI
W JIMIIa, HEYCTAaHOBEHH B ChIlaTa AbpkaBa. Camo 3a mpuMep — MPUXOAUTE OT
orepupane Ha miargopmu 3a rpynoBo punancupane (crowdfunding platforms)
U peer-to-peer aTGopMu 3a 3aeMU ca HapacTHAJIM TOYTH JIBOMHO BB Beuko-
OpuTaHus Mpe3 MOCICTHUTE BE TOJUHH.
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JIbpikaBUTE-WICHKH Ca 3abJKEHU J1a OCUTYPST AOCTBII HA HHBECTULIMOHHU
KOMIIAHUU OT JPYTH €BPOIEHCKHU CTPAHU JI0 PETryIMPaHUTE CU Ta3apH, LIEHTpal-
HHU KOHTPAreHTH U KJIMPHHTOBU CUCTEMH, O€3 J1a UM HajaraT HeHYKHU OIpaHHU-
YEHHUS WM N0-00PEMEHUTENIHN U3UCKBAHUS B CPABHEHHE C TE€3H KbM MECTHUTE
KOMIIaHHUU.

B pasynrar ot bpek3ur oneparopure BbB (PUHAHCOBUS CEKTOP LIE CIEBA Ja
IIPEOCMUCIIAT CBOsL OM3HEC MOJell, aKo ca MOJIy4WiId JIMIEH3 BbB BenukoOpu-
TaHMs WM YIPAaXHIBAT AEHHOCTU TaM Bb3 OCHOBA HA JIMLIEH3, U3aJCH OT Jpy-
ra AppxaBa-4ieHka. B xumnoresa, npu koato BenukoOpuranus 6pae TpeTupana
KaTo TpeTa Ibp:KaBa, ObJIrapcKUTEe KOMIAHUU Hai-BEPOSITHO 1ie TPsOBa J1a KaH-
JUIATCTBAT 3a IOIy4aBaHE HA JIMLEH3 OT MECTHHSA PErylaaTOpeH Opras, 3a Ja
Morar Ja U3BbpIIBaT AeiHOCTTa cu TaM. [1omo0HO orpaHnueHMe e BaXKU U 3a
KOMIIAHUH, YCTAHOBEHU BbB BennkoOpUTaHus, KOUTO Bb3HAMEPsBAT Ja Mpeaoc-
TaBAT YCIyru B AbpkaBu-wieHkH Ha EC. ToBa Moxke a HaloXu Ch3aBaHe Ha
IOBLICPHH APYKECTBA UM KJIOHOBE, ITOUIEKAIIH Ha JTULIEH3UPAaHE B CbOTBETHATA
JbpKaBa, PECIEKTUBHO — YBEJIINYAaBaHE HA Pa3XOIUTE, Ch3/1aBaHE HA I10-yCIIOXK-
HEHU KOPIIOPATHBHU CTPYKTYPU U U3MaJaHE B IO-HEOIAronpusTHa MO3ULUS B
CpaBHEHHE C KOMIIAHUHUTE, ONIEPHUPAIIN B pAMKHUTE Ha €IMHHHA I1a3ap.

Edexrture oT bpex3ut 1ie ce nposBAT U NIPU 3aCTPaxXOBaTEITHUTE JIPY’KECTBA.
Komnanus oT cekTopa HsiMa Jja MOrar Jia ce Bb3II0JI3BaT OT ChIIECTBYBAIIUTE pe-
KHMMH 3a IPEeXBbPIISHE HA OM3Heca CH (WM OIpeesIeHa yacT OT HEr0) Ha AbIIep-
HO JIpY’KECTBO MJIM Ha JIpYT 3acTpaxoBarel B JIbp:kaBa-uieHka Ha EC). BmecTo
TOBa MOKE J1a CE HAJIOKHU J1a CE ITOJAaBaT OT/IEJIHU 3asBJICHHS U 13 C€ MHULMUPAT
NPOLEAYPH MPEN PEryIaTOPUTE B HAKOJIKO FOPUCAUKIINYU, KOETO 3HAYUTEIIHO OU
YBEJIUUYUIIO BPEMETO, PA3XOANUTE U aIMUHUCTPUPAHETO HA TAKUBA TPAH3aKIHH.

Twp2oecko npago

Edexrure or Bpex3uT me ce yceTaT U B 00JacTTa Ha THPTOBCKOTO IPABO.
B MoMeHTa BayKHU THPTOBCKO-TIPAaBHU MHCTUTYTH, MEXaHU3MH U MPOLEAYPH ca
pETyJMpaHu upe3 AUPEKTUBU WM periaMeHTH, npuetu oT EC, kouto et aa
rapaHTHpaT cTa0MiIHA HOpPMAaTHUBHA cpela 3a CBOOOTHOTO ABIKCHHE Ha CTOKH,
YCIYTH U KanuTaidu. TakuBa MpUMeEpH 3a MpecTPyKTypHpaHus (TIOTIIbINaHe/cIu-
BaHE) Ha KOMIIAHWHU, YCTAHOBEHH B PA3JIMYHH JbP’KAaBU-UICHKU, HECHCTOSTEN-
HOCT C TPAHCTPaHUYEH €JIEMEHT, EBPONENCKO APYKECTBO.

Crnen Bpex3nuT KOMIAaHMHTE, ONEPUpPAIU Ype3 KOPIOPATUBHU CTPYKTypU B
boearapus u BbB BenukoOpuranus, 1ie ObAaT NPUHYAEHHU /1a CIIEABAT €1Ha J1ajiey
MO-yTeXKHEHa MpOoIelypa, 3a J1a OCHIIECTBABAT BHTPEIIHOTPYIIOBU MPECTPYKTY-
pupaHus. BenmukoOputanus Moxe a BbpHE 3aKOHOJATEIHUTE CH OTPaHUYECHUS
3a TpaHCTPAaHUYHO Mpeodpa3yBaHe, CHIIECTBYBAIN MPEIN TPAHCIIOHUPAHETO HA
CBHOTBETHHUTE aKTOBE Ha €BPOMNEHCKOTO 3aKOHOAATENICTBO, U HAa MpaKTHKa Jia Ha-
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JIOH KOMITAHUUTE, KOUTO XKeJasT J1a ce MPEeCTPYKTypUpar, Ja MpeMUuHaBar mpe3
CJIOYKHH JIMKBUIAITHOHHH TIPOIICYPH.

[TocoueHute mpaBHU e(PEeKTH OT MPEKpaTIBaHETO Ha WICHCTBOTO Ha Benu-
kooputanus B EC ca camo mpuMep 3a MPOMEHHUTE, KOUTO IIe HACTBIIAT B pery-
JaTopHaTa cpeqa, ¥ HECUT'YPHOCTTa, KOSITO 1€ TH ChITHTCTBA. TOBa IlIe HAJIOKHU
NpeoleHKa Ha MpHUaraHuTe OM3HEC MOJACTH M CTPYKTYpHU OIIC MPEIH M3THYa-
HETO Ha JBETOAMIIHHS TICPUOJ CIIE CTAPTUPAHE Ha Mpoleaypara o wi. 50 or
JIncabOHCKUS TOTOBOP.

(8. ,,Kanmmran“, 19.08.2016 1)

1.2. End-of-course test

1. Underline all economic and socio-political terms.

2. Put in brackets the most important information in each paragraph that you
will use to summarise the text.

3. Summarise the following article in English. Write 200-250 words.

IMoTpediienneTo yCKOPsIBAa NKOHOMHUKATA

BBII pacme c 3,6% npe3 émopomo mpumeceuue na 200uHama

HxoHOMMKaTa JIEKO yCKOpsBA TEMIIA CH Ha PacTeX Mpe3 BTOPOTO TpUMECe-
YK€ Ha rofiuHaTa u goctura 3,6% Ha roguinHa 0a3za. ToBa moka3Bar eKCIpecHUTE
ouenku Ha Harmonanuus craructuuecku HHCTUTYT (HCH). OcHoBeH nBuraren
HpOIBIKABA Ja € MOTpedneHneTo. M3HOCHT ChINo pacTe, HO HE yCIIsABa Ja KOM-
NEHCHPA CUJIHMSI BHOC, 3apajiy MOBUIIEHOTO BTPELIHO THPCEHE, B PE3YJITAT Ha
KOETO HETHUAT €PEKT Ha eKCIOPTa BbPXY pacTeka ocTaBa oTpuuaresneH. Jlumnc-
BaIlIMAT JIOCEra JIBUTaTe]l — MHBECTULIMUTE — KAaTo Y€ JIM 3amoYBar JIeKO Ja ce
npoOyxnar. Ha Tpumeceuna 6a3a cTaTUCTHKaTa OTYMTA PBCT Ha OPYyTO KamuTa-
71000pa3yBaHETO B OCHOBEH KalMTal, HO HA TOIUIIIHA TPOMSIHATa 0CTaBa HAI0ITy,
Makap U Jia € Mo-Majka CIpsMO MPEeIXOoIHUTe JBe TpuMmeceuus. OuakBaHUsATA,
o0aue, ca MHBECTHUIIMUTE J1a CE YCKOPAT 0 Kpas Ha roiHaTa, a OpyTHUST BbTpe-
LIEH IIPOAYKT Ha CTpaHara Aa HapacTHe ¢ Haj 3,5% npe3 2017 .

Jo6pure nannau 3a bearapus npes Bropoto Tpumeceune Ha 2017 1. ca B CHH-
XPOH € T€3U 3a CBETOBHATA, I11aTCKaTa U eBporneiickara ukoHoMuka. CTpaHaTta HU
nomnajaa B Ha-Obp30 pactsmus peruod B EC — to3u Ha llenTpanna u M3touna
EBpomna. ITo-n06pu pesynraru or bbarapus, obade, umar crpanu kato Yexus
(pweT 0T 4,5%) 1 PymbHMSI, KOATO OTHOBO pacTte ¢ 5,7% TOJUILHO.
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Ilompeobnenuemo npoodviicasa oa 600u

[Tomo6HO Ha WHPBOTO TpHMEcCEUHe BBTPEIIHOTO ThPCEHE MPOIbIDKaBa Ja
JBUKHM PbCTa B MKOHOMMKATA U Mpe3 MepHuosia anpuil — IOHH, ChAECHKH M0 eKC-
npecuute onenku Ha HCU. O6uioro notpebnenue B cTpanata HapacTsa ¢ 4,2%
cupsmo cbius nepuon Ha 2016 1. Bee ome Hsima moapoOHa pa3duBka, HO BEPO-
ATHO OCHOBHATa MPUYHMHA OTHOBO Ca JOMakuMHCTBara. DakTopH ca pacTAIINTE
JIOXOJIM Ha HACEJIEHUETO, YBEJIMUEHUETO HA 3a€TUTE U HamallsBauara 6e3pado-
tuna. [loBumennero Ha 1OXOAUTE HA JOMAKMHCTBATa C€ JBUKH MPEAUMHO OT
MoJJOOPEHNETO Ha MKOHOMHMYECKaTa aKTUBHOCT, BIWTAHETO HA MUHHMAIHUTE
OCHUTypUTEJIHU [IPAroBe 1 MUHUMAJIHATA 3aIlj1aTa, JOIIbJIBA B CBOSI IOCIIEACH HKO-
HoMmuyecku npemieq BHB. OTram oyakBaT noysoKuTeIHUTE TEHACHIIUU 1A Ce 3a-
nbpikar u npes nepuoga 2018 —2019 r, koeTo 1ie moaabpka possiTa Ha 4aCTHOTO
noTpebieHre KaTo OCHOBEH JBUTaTel Ha pacTe’ka Ha MKOHOMMKATA.

Bvnuwnama mwpzoeus cvuio pacme

[To-BucokaTa nmokynareiaHa cnocoOHOCT Ha JOMaKMHCTBATa € BUAMMA U B Ja-
HHUTE Ha BBHITHATA THPTOBHs Mpe3 HapacTHaIUA ekcroptT. Karo koMmoHeHT Ha
BBII BHOCHT Ha cTOKM 1 yciyru B bbarapus ce yBenndasa ¢bC 7% Ha roguiinHa
6a3a. 3HOCHT ChILO pacTe, HO C MO-Majko — 6,1%, copsiMO ChLIUS NEPHOA Ha
MUHAaJIaTa rO/IMHA, B PE3YJITaT HAa KOETO HETHUAT MPUHOC KbM pacTeka Ha HKOHO-
MHKaTa 0CTaBa B OTPHUIIATEIHA TEPUTOPHUS.

OyakBaHMATa Ha aHAJIN3ATOPH Ca PACTEXBT HA M3HOCA J1a U3MPEBApU TO3U
Ha BHOCA Mpe3 BTOpaTa MOJOBHMHA HA rOIMHATA MPEAMMHO MOPaJM PacTSIIOTO
BBHILHO ThpceHe. [IpuHOCHT KbM pacTeka I1ie OCTaHe HEeraTUBEH, HO pa3linKaTa
1ie ce cBuBa 10 kpas Ha 2019 ., nporno3upa bHbB.

Jlexo pazosusriceane na uneecmuyuume

[Ipe3 BTOpOTO TpUMeEceuyre Ha ToJUHAaTa UHBECTUIIMHUTE MPOIbIDKABAT Ja ca
Hajony — ¢ 0,9% Ha rogumna 6aza. CnaabpT, obade, € 3HAYUTEITHO TMO-HUCHK
CHpsIMO TpeAxonHOoTO Tpumeceune (-4,6% roaumuo nHamanenue). Criopen aHa-
JM3aTOPH MUHYCHTE Ca OCHOBHO 3apajy 0OaBHOTO HA4all0o Ha HOBUS MPOTpaMeH
nepuos 3a eBpo(OHI0BETE.

Ha tpumeceuna 6a3a, o0aue, naBecturuuTe (OpyTo 0OpazyBaHe Ha OCHOBEH
KamuTai) HapacTsar ¢ 2,4% crpsiMo IbPBUTE TPHU Mecela Ha TOANHATa, KOETO €
Hali-BUCOKHAT TeMIl OT kpas Ha 2013 1. BeposTHO NMOBUIIEHUETO € B pe3yaTar
Ha MHBECTUIIMOHHATA aKTUBHOCT B YAaCTHHSI CEKTOP, Thil KaTO B IaHHUTE 3a U3-
II'BJIHCHHUETO Ha 6IOIDKeTa KBbM Kpas Ha OJIM HE CC BUIXJAT MHOI'O KallUTAaJIOBU
pa3xomu.

OuakBaHUATA HA AaHAIM3ATOPH Ca JI0 Kpasi Ha TOMHATA MTOKA3aTelsT J1a TPBI-
He Harope. HaroBapBaHeTO Ha MPOM3BOJICTBEHH MOIIHOCTH pacTe, a MPOU3BOI-
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CTBOTO C€ yBeJMYaBa, KOETO Mpearonara, ye GupMuTe Iie MpoabbKaT a pas-
IMpsIBaT MHBECTUIIMOHHATa cH AeiHocT, ciopen bHB. Yenopeano ¢ Tosa noio-
’KUTEIIHUTE Haracu Ha GUPMUTE M CHITHOTO MOTPEOUTEIICKO THPCEHE CHINO IIe
OKa’kaT TMO3UTHBEH €(DEKT, a M BEPOSITHO YCBOSIBAHETO HA €BPOIEHCKHUTE MapH 111e
Ce YCKOPH.

(B. ,,Kanuran®, 16.08.2017 )



